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Beyond Assessment:
A comprehensive look at school psychology

roles and responsibilities

School psychologists serve a number
of vital roles within the school system.
While assessment continues to be one
of the main duties of a school psy-
chologist, other crucial responsibilities
of school psychologists include behav-

ior management, pro-
vision of mental
health services, crisis
prevention and re-
sponse, and collabo-
rating with school
staff and the commu-
nity at large. The
focus of this quarter’s
newsletter is the ever
-expanding role of
school psychologists

as we incorporate these various roles
into a comprehensive service delivery

model.

In terms of students’ mental health

By Stephanie Smith

fessionals to become aware of emotional
risk factors present in an individual stu-
dent. Because of the sheer amount of
time students spend in school, emo-
tional/behavioral issues are oftentimes
first noted in the school setting. School
__psychologists are knowl-
edgeable about counsel-
ing, positive behavior
management techniques
and community re-
sources in order to best
serve each student.

School psychologists
work to ensure not only
emotional, but also the
academic success of each
student within the school system. To
accomplish this, school psychologists
work diligently with school staff, par-
ents, and community members to ensure
that a collaborative partnership exists

and well-being, school psychologists

are often the first mental health pro-

(Continued on page 5)

School Neuropsychological Model: A Quick Over-

view of a Promising Practice

There has been an increasing
need for school psychologists to
broaden their knowledge and
deepen their practice in linking
biological bases of behavior and
learning which may impact a
learner’s educational success.
Although current practitioners
have been exposed to a brain-
behavior graduate course, the

By Kenya Bratton

transfer of this knowledge into
school psychology practice has
been minimum. Neuropsy-
chological assessment has been
established since the early 1960’s
with the primary emphasis of
integrating clinical and pediatric
diagnoses. Although important,

(Continued on page 10)
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Greetings from the SANDCASP Board,

In the spirit of discussing school psychology
service and service delivery, I must acknowl-
edge the privilege of holding office and serv-
ing as the current SANDCASP President. It is
edifying to spend each month with dedicated
colleagues throughout San Diego County who
volunteer their time in supporting and pro-
moting our field through workshops and
events, committee planning, and networking.
The continual efforts of each yearly SAND-
CASP Board is yet another avenue that school
psychologists contribute to the greater educa-
tional community.

School psychologists have long supported chil-
dren, families, educators, administrators and
school communities. It is only fitting that we
take a closer look at the variety of services
school psychologists provide and the facilita-
tion of those services. It is our hope that you
will find the articles, interviews, and re-
sources benefi-

cial and perhaps

enhancing to

your current

practices.

Enjoy the SAND-
CASP Winter
Newsletter.

Tasha Woods,
SANDCASP
President
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Working with Students Who Have Social-Emotional Concerns at School

By Marcus Jackson (School Psychologist for Chula Vista Elementary School District)

It is one of the growing facts in
school psychology that over the
past ten years, there has been a
significant increase in the number
of students who have difficulties
with social-emotional behaviors in
schools across the country. Many
School Psychologists have since
had to invest an extensive amount
of time to fully understand how the
dynamics that exist within a child’s
environmental background may
affect his or her educational per-
formance. In addition, many
school districts are incorporating
specific classrooms or alternative
programs within the district that
emphasize social-emotional devel-
opment incorporated with a mental
health component to assist the en-
tire family. This is now requiring
the traditionally-trained school
psychologist to utilize a more eco-

logical approach to the profession,
because in order to truly under-
stand the root of the child’s social-
emotional challenges, one must
become familiar with the student’s
home, school and community inter-
actions.

Many children with social emo-
tional difficulties generally have a
difficult time with interpersonal
relationships. This can sometimes
be manifested at school by a lack of
self-awareness, self-identity, ap-
propriate social interactions, and
self-esteem and anger manage-
ment. Once rapport is established,
through observations of the stu-
dent in numerous settings, inter-
views and a thorough review of
records, the school psychologist is
better able to define the behavior,
explain the function of the behav-

ior and create interventions to de-
crease and then eliminate the stu-
dent’s behavior. When the school
psychologist is able to define the
particular issues that prevent a
student from interacting well with
others, they are able to develop the
appropriate type of Behavioral
Plan. Establishing counseling sup-
port is an integral part of helping
the student gain the knowledge,
skills, and confidence needed to
adapt to the particular issues they
are experiencing. However, as a
school psychologist, it is important
to identify the difference between
providing educational strategies at
school as a counselor and the ther-
apy as provided by a licensed
therapist. It is through consulta-
tive relationships with therapists

(continued on page 4)

The Role of the School Psychologist in Counseling & Mental Health Services

By: Tiffany Brewer

The role of the school psychologist with either counseling or mental health ser-
vices varies according to a school district’s needs, populations, grade levels and

resources available. A school psychologist may be called upon to assist with
counseling that would help students educationally, behaviorally, emotionally,
and socially. At times, this may mean working with an available school coun-
selor, individually with students, with social groups, or in crisis modes. The
school psychologist would also be available to help refer students and families to
outside mental health services or work with County Mental Health Services to
best coordinate a student’s educational plan. School psychologists are in a
unique position to provide services to students, based on their background in
understanding child development, childhood dis-

orders and disabilities, as well as, understanding (oSt G &)
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Social-Emotional Behaviors at School
(continued from page 3)

that school psychologist can help
a student progress at home and at
school.

The percentage of time it takes to
work with a student with social-
emotional challenges varies de-
pending on the student and his or
her support system. Some stu-
dents and families have much
support, while other students
need support from every level. An
important responsibility of the
school psychologist is the identifi-
cation of available counseling ser-
vices (both individual and group).
It is extremely important to be-
come familiar with the available
resources within your district and
the surrounding districts as nec-
essary. Most cities have a Com-
munity Collaborative that meets
on a monthly basis. Within these

SANDCASP

meetings, agencies from around
the city share information regard-
ing services that are available to
children and families throughout
the city. In addition, one can gain
access to everything from social
services to free family community
events. The meetings are very
resourceful and provide the school
psychologist the opportunity to
network with individuals from
agencies that may provide the
support needed for the student’s
social-emotional success.
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Counseling Resources

Committee for Children

http://www.cfchildren.org/about/

Teaches social and emotional learning
Preschool-Middle School (Second-Step
curriculum)

Boulden Publishing
http://www.bouldenpublishing.com/

Aboutus.asp
Counseling resources and materials (A-Z)

Goodcharacter.com

http://[www.goodcharacter.com
CharacterEducation K-12

Beyond Assessment
(continued from page 1)

between all of these people.
School psychologists tirelessly
consult with teachers and other
school staff to ensure early
screening and identification of
emotional, behavioral, and aca-
demic issues in the general edu-
cation setting.

Finally, school psychologists are
knowledgeable about resources
in the community and refer
families regularly to ensure a
wrap-around model of service
delivery. After all, students can
best learn when all entities are
working together to ensure a
student’s physical, mental, and
academic well-being.

Counseling & Mental Health Services
(continued from page 3)

of school programs and social
skills opportunities. The time
that counseling and mental
health services take up vary ac-
cording to each individual school
psychologist’s school district, re-
sources, and needs. Ultimately,
the school psychologist’s role has
changed from years past to in-
clude more assisting with coun-
seling and mental health ser-
vices rather than dealing only
with referrals and special educa-
tion assessments.
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. SANDCASP Fall ‘09: In-Review

A N
% By: Tasha Woods
@ SANDCASP PRESEIDENT

/4
b N

% The SANDCASP Board’s effort to provide
opportunities for ongoing professional growth,
& which has included collaborative planning with
school districts, professional training programs
o and professional affiliations, was proven to be a
B success with substantial attendance during the
% fall 2009 workshops and events.

/4
b %

% In August, we welcomed Dr. Julie Esparza Brown, who presented, Juanito Still Can't Read:

& Evidence Based Tier 1 & 2 Practices and Interventions for English Language Learners co-sponsored
by San Diego State University. Attendees agreed that the information presented was informative

& and offered practical use when working with students learning English as their second language.

4///

'/% The SANDCASP Kick-Off offered opportunities for networking and socializing among colleagues.
Legislative updates were provided by Lynne Aung (CASP Chair, Political Action, and former

% SANDCASP President) and Margaret Sedor (NASP Delegate/Liaison and former SANDCASP

4/// President).

<

% SANDCASP was honored to have Dr. Cecil Reynolds introduce the BASC Progress Monitor and the

» SMALSI during the Improving Student Motivation & Behavior Workshop, with assistance from

%/// Ellen Murphy of Pearson Publishing and CASP CSP Foundation Board Member/President and

W SDUSD. Workshop attendees were enthused by Dr. Reynolds innovative rating systems that may
benefit current progress monitoring systems in school districts nationwide. An introduction to the

% WhyTry program by founder Christian Moore left participants wanting more and intrigued by the
prospect of motivating students with behavioral needs towards positive change through visual

% analogies, music, and experimental activities.

% School Psychology Week was celebrated November 9-13, 2009 nationally. In honor of promoting
W School Psychology Week, SANDCASP disseminated a Mental Health bookmark via email,

% highlighted helpful tips and resources for educators, and commenced with a celebration at Casa
’/% Guadalajara in Old Town.

/% SANDCASP thanks all who were able to support the organization in their attendance at the Fall
/% workshops and events and looks forward to seeing you at the upcoming Spring events!

.
Upssssssssssssssssssssssssssssssssssys
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Cultural Competent Consultation & Collaboration

By Martina Quintero-Salas & Miguel Aguirre

One of the most vital components of
being an effective school psychologist is
our role as a consultant. Consultation
is a core element when working with
culturally diverse students. But what
are the necessary tools to being an ef-
fective consultant? What kind of
knowledge or awareness must a con-
sultant possess? Creating a supportive
relationship with teachers and staff
opens the doors for bringing cultural
issues into the forefront in promoting
student success. As long as there is a
communication between the consultant
and consultee, then there is room for
exploring and sharing various strate-
gies that fit the student’s cultural
background, experience, and/or situa-
tion. School psychologists must utilize
multicultural strategies when working
with teachers where, “consultants can
support the consultee’s commitment to
working with complex cross-cultural
interchanges, concerns for the student,
willingness to engage in the new area
of cross-cultural service delivery, and
exploring and self-reflecting about
one’s values in relation to the students’
culture” (Ingraham, 2000).

At meetings, we listen as some educa-
tors may misdiagnose culturally
unique children as Mentally Retarded,

Autistic, ADHD, or Emotionally Dis- Educators have stated, “I do not know
turbed and conceptualize students’ how to work with these kids” or “Mom
home, family, and reality in biased tries to have him do his homework, but
ways (i.e., “his parents do not talk to speaks Spanish and is unable to help.”
she shows low self-esteem,” so-  Listening to educators vent is good

cially withdrawn, unmotivated, inat- practice; however, the challenge re-
tentive, etc.). A collaborative process sides in educating teachers and staff
provides the opportunity to educate about the importance of learning about
teachers of the intrinsic and unique a student’s culture. As consultants we
factors (cultural differences, financial  often have opportunities to reframe the
stressors, immigration issues, accul- teacher’s stereotypes and attitudes

turation, language, home support, etc.) about a culturally diverse family. By

a child may bring to school, which im-  asking tactful questions such as, “what
pacts and plays an important role in makes you think mother does not talk
their learning. to him?” “How do you know he is often

left alone?” School psychologists can
help educators see students in a more
objective light. We can provide teach-
ers and other educators questions to
ask the student and/or parent that will
help gather information to strengthen
their understanding of the student’s
culture and reality. Helping educators
recognize the need to review resources
about the student’s culture is instru-
mental in working with and teaching a
child. As school psychologists, we need
to be responsive to the needs of the
culturally diverse students we serve. It
is our responsibility and challenge to
help bridge collaboration between
home and school.

[ [
BUdget CrlSlS by Margaret A. Sedor, NASP Delegate-California (margaretsedor@gmail.com)

In talking with many of you throughout San Diego County, the budget they instantly assumed a role of advocacy and created a plan of action.

has certainly taken center stage. There are conversations of furlough We can each commit to one act of advocacy for the profession of school

days, salary cuts and layoffs. Many of us are being asked to do more with psychology; talk with your principal, superintendent, school board, or city

less resources and time. Recently, I have been working with a group of council member about our role; present on a topic of need (RTI, Crisis,

school psychologists in a district in Orange County that the school board  Collaboration) at a faculty meeting; call your local legislator; and become
has recommended cutting 16 of the 23 School Psychologist positions to a member of your SANDCASP, CASP, and NASP. Every piece that each
address the district’s budget crisis. This is very close to home, in our of us contributes on a daily basis strengthens our profession.

backyard. I was so impressed with this group of school psychologists;
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Consultation & Collaboration
Brief interview with school
psychologist Ivonne Watson,
CVESD.

Question #1: What are your responsibilities in regards to con-
sultation and collaboration?

Answer: Responsibilities include coordinating and facilitating
our schools Student Study Teams (SST) conferences and on-
going meetings with teachers and parents as needed to discuss
student strengths and needs, student environmental factors that
may be impacting school performance, and student progress. In
regards to student responses to interventions, the school psy-
chologist is responsible for creating and providing teachers with
various forms to document the implemented interventions, as
well as, discussing student progress on a daily basis. This infor-
mation is useful in providing insight into whether a student is a
good candidate to consider for a special education evaluation.
Lastly, I provide in-services for teachers to inform them about
different disabilities and teaching strategies such as autism.

Question #2: What percentage of your time is spent providing
these types of services?

Answer: It varies on a day by day basis but in general, it’s about
30-40%.

Question #3: Is any training required?

Answer: No, but organization and time management skills play
a significant role.

Additional Resources:

McKenna, S., Resenfield, S., & Gravois, T.A. (2009).
Measuring the behavioral indicators of instructional
consultation: A preliminary validity study. School
Psychology Review, 38(4), 496-509.

Nietsch, P., Siegel, C., Keefe, C., & Horn, K. (2008). Partnering
with parents of special needs students: Barriers to collaboration.
NASP Communiqué, 37(1).

Reinke, W. Lewis-Palmer, T., & Merrell, K. (2008). The classroom
check-up: A classwide teacher consultation model for increasing
praise and decreasing disruptive behavior. School Psych Review, 37
(3), 315-332.

SANDCASP’s Special Education English

Language Learner Committee
is meeting every 3rd Wed. of the month. If interested,
please contact Isabel Lopez at
ilopez@sandcasp.com

SANDCASP PAGE 7

RTI Service Delivery
Model: Redlands Unified

By: Kimberlie Cain

Steve Gooch, a School Psychologist in Redlands Unified
School District was happy to share information regarding
how RtI is being implemented a various sites throughout
this district. This elementary school is a year round school
with 950 students and this is the first year of RtI implemen-
tation at this site. To become prepared for this, Mr. Gooch
worked closely with his school principal and interviewed
many vendors who presented their products for interven-
tions. A product by Houghton Mifflin was chosen for various
reasons, including its research based methods, as well as its
similarities to the core curriculum. Because if this, obtain-
ing teacher buy-in has been well received. DIBELS is used
to establish benchmarks, as well as for progress monitoring.

At the beginning of the 2009-2010 school year, all first and
second graders were given a benchmark and the lowest 20
for each grade were chosen for interventions and progress
monitoring. The students most at risk are progress-
monitored weekly while the others are monitored bi-weekly.

Although Mr. Gooch is very involved in all of the data collec-
tion at this time, he envisions that an assessment team will
handle this process in the near future. The interventions
that have been implemented have helped a percentage of
students make appropriate progress. These students no
longer need interventions and are no longer considered at-
risk. Additionally, this process is also leading to SLD identi-
fication without traditional cognitive assessment proce-
dures.

For additional support through the SELPA, there are
monthly meetings for the Full Implementation Team (FIT)
in which cases are discussed as well as dialogues about ways
to forward the Rtl process.

Redlands, CA



VYUV VUV VUV VUV UV UV VUV UUVY VUV YUV VU UV VUV U U U U UV VY U UV VUV U U UV Y

Community Involvement * Outreach * Partnerships
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Community Involvement

By: Kevin Scullly

When working in schools with families
from low socio-economic backgrounds, it
is paramount to utilize community re-
sources to promote safe and healthy
environments for children at school,
home, and within the community. I am
currently working as a school psychol-
ogy intern at Perkins K-8 in Barrio
Logan, San Diego. My supervisor and I
regularly refer to programs and agen-
cies that provide services ranging from
professional mental health to living as-
sistance to gang prevention.

Every school has students with moder-
ate to severe issues; however, most
schools have limited resources available
to them to assist these families. It is
through community resources and agen-
cies in which families gain assistance to
optimize their life challenges. These
programs have considerable potential to
affect a child’s overall physical, emo-
tional, and psychological functioning.
Yet, these resources may not be clearly
communicated to parents through meet-

-Community Resources within San Diego-

ings, wall postings, and the like. Some
parents may have no idea that these
options exist. They also may be intimi-
dated by the prospect of becoming in-
volved with outside agencies or public

programs. This is where school profes-
sionals, such as school psychologists,
can offer tremendous assistance.

As a school team member, it is impor-

Families Forward (858) 380-4676 (Service/Intake)

9445 Farnham Street, STE 100
San Diego, CA, 92123
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tant to be aware of these resources.
Some resources lie on the outskirts of
the city or they may be right down the
street from your school. A simple glance
around the neighborhood on your drive
to school could open a new door to a lo-
cal support agency. Consulting with
school team members that live in the
school neighborhood could also lead to
viable options. Lastly, referring to your
school district’s website and consulting
with district colleagues can also provide
you with helpful information and con-
tacts.

Once resources are found, contacting
parents and sharing resource informa-
tion can be extremely beneficial, espe-
cially to those parents that may want to
contact the agency or program pri-
vately. A school may be a safe and
sound place for learning, but it can also
act as a link to further support and as-
sistance families in need.

g
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Type of assistance: This program model is based on the Wraparound principles used to create family teams that utilize com-
munity-based resources to keep the client in the least restrictive environment. The goal is to increase social supports to create/
maintain stability and self sufficiency in the home. Flexible funding and Wrap Team Plans are used to assist the family with
achieving autonomy and stability. The services are regionalized, home-based, intensive Wraparound services, case manage-
ment, mental health services (individual, family, and group therapy), crisis intervention and medication management.

San Diego Regional Center (858) 576-2996

4355 Ruffin Rd
San Diego, CA 92123

Type of assistance: The San Diego Regional Center (SDRC) serves as a focal point in the community through which a person
with a developmental disability and his or her family can obtain services and be linked to other community resources within
San Diego and Imperial counties. It is the philosophy of this regional center that each consumer shall be provided with the
maximum opportunity to participate in every day living experiences that promote development to the highest potential and
full participation in the community.

(continued on next page)



(continued from previous page)

Family Resource Center of San Diego (866) 262-9881 General information line

Type of assistance: Assists individuals and families with the application process to receive food stamps, welfare services,
and medical support.

University of San Diego Legal Clinic (619) 260-7470

Type of assistance: Free legal assistance for those qualifying as low income status.

b
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Non-Public School

Case Managers:

Poway Unified
By Hyla Wright

Poway Unified School District has two psychologists who these individuals are responsible for managing the
work as Nonpublic School (NPS) Psychologists/Case Man- caseload of the nonpublic school students, including con-
agers. These individuals share a six day a week position  tinuous monitoring and following through with updates
and work at a variety of different nonpublic school sites.  through email or voicemail.

The individuals in this position are responsible for stu-
dents with severe emotional disabilities, critical skills
needs, and students with autism, whose disabilities re-
quire more significant programs than what most districts
can provide. The students are already placed at the NPS
sites when they are assigned to the psychologist’s
caseload.

It is important for these individuals to have an under-
standing of the dynamics of each nonpublic school, as well
as an understanding of the differences between all of the
programs. Developing strong relationships with nonpub-
lic school staff and administrators regarding each student
is necessary as continuous contact and discussions with
the school staff and parents is crucial for success, along
The NPS Psych/Case Manager works with NPS students  with developing working relationships with the family’s
as the district representative for all IEP meetings includ- attorney or advocate. Relationships must also be devel-
ing annual, triennial, 30-day IEP meetings, and any oped with third party collaborators, including audiolo-
other supplemental meetings. These supplemental meet- gists, occupational therapists, etc. The case manager is
ings could include meetings addressing assistive technol- also responsible for working closely with the district staff
ogy, vision therapy, music therapy, occupational therapy, that coordinate state assessments to ensure that correct

behavior, etc. Additional meetings that may be held in- assessments are given to each student. According to an
clude those which were requested by a parent or nonpub- individual in the position, time is split about evenly be-
lic school, meetings that address change of placement, tween attending/preparing for meetings and case man-
transitions to a different program/school, or out of the agement.

ClLLLLLL e eSS eSS eeeeeeeeed

district for graduation or aging out. On a day-to-day basis
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Neuropsychology
(Continued from page 1)

these assessments lacked data, which
could provide recommendations for an
educational benefit to learners. As a
result, a culmination of professionals
across several disciplines recognized
the importance of cross sharing re-
search and practice that can maxi-
mize a student’s potential within the
educational system. The gap between
neuropsychological assessment and
school psychology has been narrowing
the past ten years with the increase
of school psychologists becoming cer-
tified in the School Neuropsychology
Practitioner Model (SNPM). For pur-
poses of this article, the author
chooses School Neuropsychoeduca-
tional Model (SNEM) because SNPM
is a practitioner with a certified pedi-
atric or neurology background and
SNEM is a practitioner who has been
trained to integrate neuropsychologi-
cal principles into the school psychol-
ogy practice.

School Neuropsychoeduational Model
can be defined as an “evaluation that
blends current school psychoeduca-
tional model with neuropsychological
instruments to identify cognitive
processing strengths and weaknesses
which can be addressed within the
educational setting with researched
based interventions” (amended
Miller, 2004). For clarification, cogni-
tive processing includes sensory, at-

SANDCASP

tention, language, visual, memory,
and executive functioning, to name a
few. Fortunately, these same areas
are required to be considered for eligi-
bility of services under the federal
handicapping educational code.

Current practitioners with neuropsy-
chological expertise are an asset for
the following reasons:

® Expanding the expertise and pro-
fessionalism of state and national
school psychologists’ organizations;

® (Certified practitioners have su-
pervised schooling and training of
500+ hours in functional neuroanat-
omy, genetic and neurodevelopmental
disorders, theories and biological
bases of learning disorders (e.g. dys-
lexia);

®  School districts can financially
benefit by reducing the number of
contracting referrals out to neuropsy-
chologists that lack knowledge in the
federal educational handicapping cri-
teria;

®  Current practitioners can assess
and develop prescriptive researched-
based interventions for students who
may have TBI, cerebral palsy, FAS or
unexplained academic regression and;

**Breaking News**
Key Issues and Legislative Updates: Great News About APA's Model Act!

VOLUME II, ISSUE |

The integration of neurological princi-
ples allows practitioners to observe a
pattern of cognitive strengths and
weaknesses to further support evi-
dence of RTI and which may reveal a
specific impairment seen with specific
learning disorders.

Careful consideration by the student
study team should be discussed prior
to a school neuropsychoeducational
assessment. The SNEM is not a re-
placement of either a neurological
assessment (e.g. brain trauma) or
used typically to initially qualify a
student for special education services.
However, the integration of neuropsy-
chological assessment tools allows the
practitioner to target specific cogni-
tive areas instead of a cursory insight
into these processes, particularly,
executive functioning and multiple
areas of attention. In sum, “there will
be a continued interest in school neu-
ropsychology because school psycholo-
gists work with children with known
neurodevelopmental disorders. With
the emphasis on monitoring the effec-
tiveness of evidence based interven-
tions, the SNEM can be an assess-
ment-intervention linkage which al-
lows the educational system to maxi-
mize a learner’s abilities” (Miller,
2004).

The APA has adopted the new Model Act for State Licensure of Psychologists (MLA) and we are very pleased to re-
port that on February 20, 2010, the APA Council of Representatives voted to retain the right of both spe-
cialist and doctoral level school psychologists, credentialed by State Education Agencies, to use the

title “school psychologist”.

Below is the language from the act:

Nothing in this act shall be construed to prevent (cite relevant state education authority or statutory provi-
sions) from credentialing individuals to provide school psychological services in those settings that are under
the purview of the state education agency. Such individuals shall be restricted in their practice and the use of
the title so conferred, which must include the word "school", to employment within those settings. This provi-
sion is not intended to restrict the activities of licensed psychologists.
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Winners of SANDCASP Raffle ROLEEE

Those who became members of SANDCASP before the start of the 09-10 membership year (before July 2009)
were entered into a raffle to win a variety of prizes. Congratulations to the following winners. We appreciate
you membership and early registration.

$200 Vouchers for Professional Development within CASP and/or SANDCASP
Anna Page, Kimberlie Cain, and Kelly Condradt
WI-III: Test of Cognitive Abilities: Danielle Nahas

Other winners: Eva Jarosz, Martha Carrasco, Martchen Dickson-Cooper, Erin Hull, Grace Jones
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California Association of School Psychologists

Convention 2010

Santa Clara, California
March 2010
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Helping School Invest in All Students
CASP will present its 61st Annual Convention March 4-6, 2010
at the Santa Clara Hyatt Regency.
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Membership Alert!

SANDCASP Website

You can access our new website in its current form at
www.sandcasp.com. We look forward to communicating with you
and serving you more efficiently in the coming years as we build
this exciting new website.

Use the website to:

Join SANDCASP

Read previous SANDCASP Newsletters

Stay abreast of local news relevant to school psychologists
See Calendar of Events

See pictures of previous events

Contact board members

Exciting Dates to Remember

CASP Convention
3/4/10-3/6/10, Santa Clara, CA

NASP Convention
3/2/10-3/5/10, Chicago, IL

PRAXIS Prep Workshop
2/27/10, 9:00-11:00 am
5/22/10, 9:00-11:00 am

Writing Effective Educational Reports
4/22/10, Two Sessions, SDCOE

Progress Monitoring Strategies for
English Language Learners
Coming in May 2010, TBD

End of the Year Celebration
6/3/10, 4:00 - 7:00 pm

SANDCASP Board Meeting
3/9/10,4/13/10,5/11/10, SDCOE,
Room #307

B!

Board Nominations Due
3/1/2010

Board Election Ballots Available
4/1/10

Board Election Ballots Due
5/1/10



